Program Power Ups:
Introduction to Youth Development

Connecticut Network for Children and Youth
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Purpose of the Session

To cover the fundamentals of youth development theory and practice and
identify the connection to working with youth in out-of-school time programs.

Tool (CT-QSAT)

3. Search Institute
Developmental Relationships
Framework

4. Filling in the Gaps (Canzano,
Self-Assessment Anthony, & Scott, 2016)

Handouts:

1. Developmental Theories
2. Connecticut After
School Network Quality
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Opening Activity

Take a look and review the handout
Are you excited?

Is there an opportunity for youth voice?
What is your engagement strategy?

MATH
IS FUN!
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CT-QSAT - Relationships

1. Relationships — k @ Zooming In!

Interactions and Engagement
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Youth As Leaders

Recognizing youth as leaders - * What does a youth leader
when children can make look like?

choices and take leadership  Children and youth come
roles they become empowered, into our programs with
become more engaged in the many different types of
activities of the program: personalities

All children and youth have
potential to be a leader

We will use a “lens” designed
to help identify the seeds of
leadership

The key is empowering each
youth by nurturing those
seeds

feel more “ownership” of the
afterschool program
academic benefits from youth
engagement in leadership
activities

foster youth voice and
participation

+ The Lens- Leadership potential begins with recognizing where the potential is located.
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Leadership Theory

e Trait Theory
« Great Events Theory
« Transformational Leadership Theory:

“Leaders are made not born.”
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Make Expectations Clear and Developmentally Appropriate

» Sometimes we have expectations of the children we
work with that do not match where they are
developmentally

» Understanding key developmental milestones helps us
be more intentional about the programming we offer

o Think of how you would address an issue with a
first or second grader versus a middle school youth

« In understanding these milestones, programs are able
to provide opportunities that are developmentally
appropriate
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Connecting Developmental Theory to Your Work

Erikson - 8 Stages of Development
Piaget - 4 Developmental Stages
Bronfenbrenner - Ecological Systems Theory
Gardner’s Multiple Intelligences

Search Institute - 40 Developmental
Assets/Developmental Relationships Framework
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Gardner’s Multiple Intelligence Theory

e Linguistic

» Logical/Mathematical
e Spatial

e Body/Kinesthetic

e Musical

e Interpersonal

* Intrapersonal

e Naturalist
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Search Institute - Developmental Relationships Framework

1. Express Care - which shows children that a person can be dependabile,
listen to them, believe in them, and provide encouragement to name a
few

1. Challenge Growth - which holds children accountable, helps them fail
forward, and stretch and expect their best

1. Providing support - This helps them navigate situations, set
boundaries, know someone will advocate for them, and empower them.

1. Sharing power - is about mutual respect. How they are included in
decision making, collaborative activities, leadership opportunities, and
feeling respected makes a world of difference in the relationship
building process.

1. Expand Possibilities - As we have discussed throughout this section,
afterschool does all of these things. Helping to inspire, broaden
horizons, and connect with the larger world to grow.
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Why Does Understanding Youth Development Matter?

- Out-of-school time programs provide the space for experimenting, learning and
testing social cues, learning to cooperate and work together.

- Activities that are (SAFE) sequenced, active, focused, and explicit, regardless of
setting or focus, children perform better academically, socially, and emotionally

- Developmental theory provides a roadmap for planning
- It is something that you probably are already doing in your practice.

- It is typically small tweaks to practice that make a huge difference in program
delivery.

- Research shows that the one caring adult in a child's life, one, can determine if a child
stays in or drops out of school.

- You make a difference.
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How Do We Integrate This into Programming?

Thinking ahead
Intentionality

Alignment

Using research in practice
Active learning environments
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Steps to Intentional Programming (BLT)

1.Connect the idea to prior activities or learning to help tee up the idea or
infroduce something that will have a longer duration.

1.Connect activities over a period of time (not too long or too short) helps
engage the children and youth in the program. When doing this, we
recommend using the BLT method, nope not bacon, lettuce, tomato, but Big
Ideq, Linking, and Teaser.

1.The BLT bookends the activity. How we introduce the activity, connect it o
something else, and then ask a teaser question to peak interest makes all
the difference in engagement.

1.At the close of the activity, reflection is key to help with metacognition of

the knowledge gained. Reflection helps the children and youth think about
thinking..with questions that draw them out.
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